1 AC

Contention One- The Debate World Isn’t Perfect!

The debate world we are involved with right now is severely flawed.  We are debating in this fiat world that makes us think we are good people just because we are “pretend helping people around the world.”  In reality, this pretend world we are debating in actually distracts us from the real problems high school debate is bringing.

Robert K. Merton’s “Matthew Effect” exemplifies exactly what is happening within debate, even though urban and rural schools are in perfect location for debate. Those with an initial advantage enjoy continual advantages over those born into the position at a disadvantage.

Herder ‘06

(Rick Herder, 20 year NFL coach, currently Graduate School of Communication at the University of Miami)
Despite these demonstrated and potential benefits to students, he argues, high school debate programs of all types tend to be concentrated in affluent suburbs in what [Merton] terms, “a doughnut pattern.” Urban and rural schools, which lie within or without the boundaries of this geographical doughnut, rarely participate in LD or policy debate. The net result, notes Fine, is that debate tends to exemplify what sociologist Robert Merton terms, “the Matthew effect,” in which those who are able to accumulate initial advantage tend to enjoy continuing advantage over those born to a position of disadvantage.
Just as the Matthew Effect states, high school debate is leading to continued deprivation and a socioeconomic absolute.

Merton ‘95

(Robert K. Merton, The Matthew Effect in Science II, University Professor at Columbia University)
Conceived of as a locally ongoing process and not as a single event, the practice of giving unto everyone that hath much while taking from everyone that hath little will lead to the rich getting forever richer while the poor become poorer. Increasingly absolute and not only relative deprivation would be the continuing order of the day. But as we know, things are not as simple as all that. After all, the extrapolation of local exponentials is notoriously misleading. In noting this, I do not intend nor am I competent to assess the current economic theory of the distribution of wealth and income. Instead, I shall report what a focus upon the skewed distribution of peer recognition and research productivity in science has led some of us to identify as the processes and consequences of the accumulation of advantage and disadvantage in science.
In a day and age when love thy neighbor is needed more than ever, and in our pretend fiat world where we debate about pretending to help people, the Matthew Effect shows how the disadvantageous people here are never experiencing nor learning by experience the act of helping others.  This leads to a world of everyone only caring about themselves, outweighing any fiat world implications.
Steinitz ’06 

(Rebecca Steinitz, teacher, writing consultant, and writer of essays in The New Republic, Utne Reader, Salon, Hip Mama and Literary Mama.)
The problem is, not everyone gets to stay at the top of the class—due to the Matthew Effect (see R. K. Merton and the sociology of science lit. that builds on his insight), only a few academics can stay at the head of the class post-PhD through publication and appointment at high status insitutions. True, because even professors who haven’t attained star status have students who hang on their every word and constantly remind them (however unpleasantly) that their grades and even their future lay in their hands, every professor can find a measure of identity support. But being at the head of a bunch of undergraduates is often not enough, particularly when many make it clear they are only writing down your every word to do well on an exam, after which they will promptly burn their notes and try to forget you forever. Hence, academics who haven’t succeeded often do such things as diminish the accomplishments of their colleagues even to the point of forcing out promising junior colleagues, or decide that being a good teacher is the most important intellectual accomplishment and that folks at the top schools (who got their because of superior research, of course) can’t teach *because* they are good at research.

But the real problem for most academics is not determining how to rationalize their increasingly obvious failure to remain at the head of the class. Instead, it is their alientation from and rejection of a largely anti-intellectual society at large for whatever biographical reason. (How else can one explain, for instance, the nearly universal assumption among mass media researchers that most of their subjects are stupid sheep who blindly follow the media, despite a mountain of research indicating that the media has remarkably little effect on how people think about issues.)
Why is this a problem? Belief in one’s self importance not only cuts one off from valuable relationships and experiences with non-academics, but also prevents one from engaging in the most fulfilling activity in life—humbly serving others (rather than doing so out of obligation or self-righteous pity). Humble service is so fulfilling because it leads to contact with those who have learned the most about the most important things in life. Those who suffer most in our society are at least the least delusional about how our society really operates and know the most about who really loves them and what real love is.

Thus, we give the following plan:

The United States Federal Government should establish a policy substantially increasing the number of affiliates of high school debate volunteering with the Learn and Serve America to create or enhance local Urban Debate Leagues.  We reserve the right to clarify.

Contention II Sub point A: Urban Debate Leagues

Everyone in this room is here today because we all agree that debate is good.  What is probably unknown is how successful the Urban Debate Leagues have already been in their cities.

Boston Debate League ’06 

(http://www.bostondebate.org/support.htm)
Urban debate needs community partners to survive. Urban debate has proven success in single-handedly increasing the quality of urban education and spurring urban school reform. The educational benefits of policy debate have been documented by many scholars of education and education reform. A concise summary, presented by the National Association of Urban Debate Leagues, shows that debate improves almost every performance indicator in urban education. Debaters' grade point averages rise eight to ten percent when they begin participating in debate programs. Debaters' literacy scores are twenty-five percent higher than their peers'. Ninety percent of urban debaters graduate from high school; seventy-five percent go to college. Urban debaters who go to college are more likely to earn scholarships than their peers. Still, until the Urban Debate movement, debate programs were often inaccessible to urban public high schools. Schools did not have the resources, the background knowledge, or the organization to access this educational research. Urban Debate Leagues like the Boston Debate League take advantage of public-private partnerships to start and sustain debate leagues for public high schools. An NAUDL pamplet, What is an Urban Debate League?, introduces the structure and function of UDLs.
The Urban Debate League in a Baltimore local school put more students through college on debate scholarships then all of their athletic programs combined.  

Brooks ’02 

(Baltimore City Police Officer of the Year and Walbrook Academy Debate Coach)
We have put more kids in college through debate -- on scholarships -- than all of our athletic programs combined. Debate is interactive. It puts learning back into the hands of these children, and they have something with the same drive that comes with athletics, only it's academic. The vehicle of debate, and the competition aspect of it engages kids to a point where they want to improve themselves. They improve their reading skills, research skills, and their writing skills. This affects their success in all of their other academic areas. 

Urban Debate Leagues increases workers productivity adding to the global economy.  The UDL reduces the educational-opportunity gap separating the rich and the poor and in turn, making first steps towards solving for the Matthew Effect.

Reich ’04 

(Professor of Social and Economic Policy, Brandeis University, former Secretary of Labor)
The economy of the United States depends to an ever greater extent on the productivity and preparedness of all of our workforce, and on the value our workforce can add to an increasingly global economy. The only way to guarantee that our children maintain a high standard of living is if we attract global capital through our productivity and innovation. To protect and secure our way of life, we must provide all of our youth with a world-class education. Urban Debate Leagues take us a solid step closer to that goal. UDLs work with teachers to build creative and innovative classrooms. These debate leagues can help reduce the educational-opportunity gap that separates rich and poor communities and thus they can help our children's chances and our nations' future.
Sub point B: White Privilege

White privilege is prevalent in extracurricular activities such as high school policy debate.

Wise ‘05

(Tim Wise, Anti-racist writer/lecturer, White like Me; Reflections on Race from a Privileged Son)
White privilege was so ingrained in my school experience that hardly a single thing about my education was untainted by it.  Whether it was the racialized placement of students into advanced or remedial tracks totally irrespective of actual ability, or the way in which extracurricular opportunities, like drama or debate, were such “white spaces,” with very little opportunity in practical terms for nonwhites to participate, the trend was obvious and persistent.
The current debate world could not be any more pro-whites.
Wise ‘05

(Tim Wise, Anti-racist writer/lecturer, White like Me; Reflections on Race from a Privileged Son)
Although there are debaters of color all across the United States, and there were then as well––indeed my high school’s top debater when I arrived was a black guy, James Bernard, who actually taught me a lot about debate as well as activism––it is safe to say that the activity is very, very white.  I mean this not merely in terms of demographic, but also in terms of its style at the most competitive level, its form, and its content.  All of it literally excludes whiteness and privileges white participants in any number of ways.
Ignoring white privilege or just denying that it exists only perpetuates the harms.  Action cannot be instantaneous but rather must include discussion and a thought out solution.

Wise ‘05

(Tim Wise, Anti-racist writer/lecturer, White like Me; Reflections on Race from a Privileged Son)
The consequences of this artificial color-blindness, which is so often paper over real divisions in a school and privileges the white perspective that everything is okay, can be dramatic.  So at my school, voted one of America’s “best” public schools in the 1985-86 academic year, we had a miniature race riot involving about three-dozen students––not white against black, but white and black on one side against Southeast Asian refugee students on the other.

Having never addressed the way the Southeast Asian kids were viewed by the rest of us, or the way misunderstandings often flared because of language and cultural barriers, the school shut its eyes and pretended everything was fine.  By stifling any discussion of racial and cultural bias––by avoiding getting everything out in the open and encouraging whites and blacks to actually have to learn something about Thai, Lao, and Vietnamese cultures and to interrogate our own prejudices––Hillsboro’s color-blind perspective created the conditions that gave rise to that riot.  Just as readily, it gave rise to their absurd response, which was to call students to the auditorium and speak to us  separately––they actually called us down in groups, first asking to see “all the Asian students” and then “all non-Asian students”––about the need to get along; though there was apparently no need to deal with racism, which had caused the problem in the first place.  In this particular situation, not dealing with racism let both whites and blacks off the hook vis-à-vis the refugee students’ concerns; but generally speaking it privileged whites, since by not discussing race and racism, the black students would ultimately be disempowered every other day of the year, unable to get their concerns addressed either.

White privilege must be confronted in order to stop the domination and subordination 

Wise ‘05

(Tim Wise, Anti-racist writer/lecturer, White like Me; Reflections on Race from a Privileged Son)
There would be nothing wrong––and indeed, everything right––about someone writing a book like this that dealt with male privilege, or straight privilege, or class privilege, or Chirstian privilege, or whatever.  Those would all be illuminating to be sure.  But this book is about white privilege, because white privilege is real and must be confronted.  It is not necessarily more important than the others, but it is important enough to merit its own examination.  In fact, discussing white privilege, in my experience, often allows us to begin the dialogue on other forms of domination and subordination.  If such a thing happens as a result of this volume, all the better.
Contention III: Enactment

The Urban Debate League is successful but needs volunteers familiar with debate to aid in its growth. 

Boston Debate League ’06

(http://www.bostondebate.org/support.htm)

Only in its second year, the Boston Debate League is touching the lives of students at six Boston area public schools. More than one hundred students have already seen the benefits of our programming. The Boston Debate League is a non-profit currently run entirely by volunteers. In order to spread the benefits of policy debate throughout the Boston Public School system, the Boston Debate League needs to add to its Advisory Board and its list of community partners.
The UDL fits right in with the LSA requirements for issuing grants.  They are non-profit and exist in two or more states as seen in Chicago, Boston, and its origin Atlanta.

Learn and Serve America ’06 

(Community Based Programs, http://www.learnandserve.org/about/programs/communitybased.asp)
Non-profit organizations that work in two or more states, such as YMCA of the USA, 4-H, or Camp Fire; are eligible to compete nationally for grants. Funds are used to provide training and technical assistance and program evaluation as well as to implement local service-learning programs in community and faith-based non-profit organizations. These programs may also partner with schools.

LSA has already shown progress with working with the UDL.

Providence Journal ‘07

(April 11, Communications Department, http://www.projo.com/ri/providence/content/MCPSKUL11_04-11-
07_1J56R63.3565b9c.html)

Yesterday, high school students from the Rhode Island Urban Debate League, the Providence District-Wide Student Government and Channel One-Central Falls debated the question, “Should Rhode Island students be able to drop out of high school at the age of 16 or should it be changed to the age of 18?” This was the first in a series of public debates organized by the debate league. This event was sponsored in part by Brown University’s Swearer Center for Public Service and a grant from Learn and Serve America and the Rhode Island Campus Compact.
UDLs unlike this debate tournament we are at, put emphasis on the debate issues that students of color want to debate.

Wise ‘05

(Tim Wise, Anti-racist writer/lecturer, White like Me; Reflections on Race from a Privileged Son)

What has been interesting is to watch the emergence in the last few years of urban debate leagues, which unlike their mostly white and nonurban counterparts, actually put emphasis where it belongs, on the issues of begin debated, the quality of the argumentation, and learning something.  To know how white competitive high school debate is, all one has to do is look at that which has developed among those who have been a part of it.
Students have the control of making change outside of the debate round, but the judges are the gatekeepers of debate and must give us the key to walk through the gate and make an impact.

Boston Debate League ’06 

(http://www.bostondebate.org/support.htm)
Some of my attitudes began to shift and evolve as professors challenged some of my most basic assumptions and forced me to justify my arguments. I chose to write several papers on high school debate. It quickly became apparent to me that the most serious problems we face in high school forensics are not fast-talking debaters or solvency dumps in LD. These are symptoms of much greater problems such as declining participation, budget cuts, and the diminishing number of coaches. It seems to me that before we train our guns on the young radicals or the college students who predominate at summer forensics camps that we must take a look at the larger social context. We must strive to understand our students and the forces in society that help to shape their thinking. We must also scrutinize our own motivations and performances. Adults, not high school students, are the ultimate gatekeepers of the activity.
LSA is already showing progress in two UDL programs within the DC area.
Serve DC ‘06

(http://www.serve.dc.gov/cncs/cwp/view,a,3,q,551939.asp)

Learn and Serve School–Based  

Serve DC funds the following seven Learn and Serve School-Based programs that operate in the District of Columbia.
- Bell Multicultural High School manages the BMHS/Multicultural Career Intern Program to provide 360 student ages 14 – 17 with academic education directed to service-learning projects of their choosing. The demonstrated propensity of the students to engage in service-learning projects through Bell’s Capstone course over the last three years describes the need; a strong student desire to develop the project and their need to find an outlet to express their concerns about the community in a positive way – this expression becomes community service projects to be implemented locally. The core activity to address this need is a curriculum-based course, entitled Capstone, that provides a structured approach to the development of service-learning projects. Enrollment is mandatory for all junior and senior students at Bell. The program is intended to have students address youth issues with high-interest projects that deal with at-risk behavior; gang involvement, dropping out, and incidences of abuse and violence.
- Cardozo Senior High School, located in Ward 1, is a District of Columbia public school serving grades 9-12. In partnership with the Youth Service Opportunities Project (YSOP), a community-based service-learning organization, SOLAR (Serving Others through Learning, Action and Reflection) engages youth and teachers at Cardozo in service projects that foster greater understanding of their communities. YSOP teaches a weekly class at Cardozo that focuses on the root causes of and solutions to hunger and homelessness. A variety of experts related to these issues are invited to speak to the participating classes. Additionally, students and teachers participate in two types of service-learning activities: Service Days and Service Dinners. During Service Days, participants engage in service at different sites serving hungry and homeless people in Washington, DC. Students who participate in Service Dinners prepare, serve, and share a meal with hungry and homeless guests at YSOP. Both activities include opportunities for reflection. Through the collaboration between Cardozo High School teachers and YSOP, the SOLAR Program allows students to learn about the issues of hunger and homelessness that plague their city and communities, while also giving them opportunities to engage in service.

- Ferebee-Hope Community School Complex is an open space learning facility in Ward 8 serving 280 students in Head Start through Grade 5. Science education has been identified as a critical need in DCPS and many schools, like Ferebee-Hope, lack sufficient resources to address this need. Ferebee-Hope, in collaboration with Communities In Schools of the Nation's Capital and Discovery Creek Children's Museum, is currently providing its 3rd through 5th grade students with enhanced science and service education pertaining to the Chesapeake Bay Watershed. Students learn about the watershed through hands-on learning experiences and field trips that promote ongoing reflection and dialogue. As a culmination of the educational programming each year, students participate in a schoolyard habitat project that helps them to cultivate a closer connection with and sense of personal responsibility towards the health of the Chesapeake Bay Watershed and their local environment.
- Hyde Leadership Public Charter High School operates the Hyde-DC Debate Program to stimulate and promote public speaking. This program enables middle and high school students to learn, practice, and debate publicly, privately, and competitively. The program will work in conjunction with the DC Urban Debate League and works to increase the number of students actively debating and using their voices to promote change within the District of Columbia.
- Leckie Elementary School, located in Ward 8, is a District of Columbia public school serving grades Pre-K – 6. In partnership with Free Advice, Inc., a non-profit organization that provides professional therapy services, workshops and programs for special needs populations, the entities have merged to provide the Literacy Service Corps. The service-learning program teaches students how to observe their community and look for ways to become a community asset while simultaneously improving their literacy skills. Free Advice also partners with two additional District of Columbia Public Schools: Payne Elementary and Ludlow-Taylor (Ward 6), with a special focus on 100 special education students. The goals of Literacy Service Corps are to: 1) provide social and emotional support to build self-esteem; 2) teach life skills to promote problem solving; to 3) improve literacy and encourage reading through service-learning, and (4) enable students to participate in meaningful service activities as a learning strategy that will also strengthen their schools and communities.

- T. Roosevelt Senior High School, located in Ward 4, is a District of Columbia public school serving grades 9-12. In partnership with the District of Columbia Urban Debate League (DCUDL), the T. Roosevelt Debate Team hosts public debates. Once a month, the T. Roosevelt Debate Team engages students, faculty, staff and community members in public debates on issues relevant and important to the T. Roosevelt community.  Participants voice their concerns and opinions about these issues in a structured and non-confrontational format. Participants thus gain knowledge about the issues, as well as about an alternative, non-violent way to settle disputes and differences.

In this round today we have chosen to step back from the normal debates about saving everyone from nuclear war and extinction.  We aren’t claiming to solve for any impacts that are not within my partner’s or my reach.  We are straight forwardly critiquing the way debate is going on, and we have come up with a good alternative to solving this.

Children don’t choose who their parents are or what kind of life they are going to be born into.  They go to the schools they are sent to and this is the first time they can make their own decisions that will change their lives and the lives of their future children, or at least this is what they are told.  Just as the Matthews Effect says, these not so privileged children will never be able to gain the credit they do or could deserve.  Instead, you have the other children, who maybe by luck, were born into families where they can go to a school and wreak the benefits and affect their future by joining the debate team.  So yes, I guess my partner and I were two of the luckier ones.  And now that we recognize what has been going on, we have decided to use our fortunes to help those less fortunate.  

And you too, whether born fortunate or not, this is your chance to show that you disagree with what is happening.  You disagree with this developing sense of deprivation and socio-economic absolute.  Vote Aff to show that you agree that as the last card I read said, you must use your key as the gatekeeper to open the gate so we can make a difference.

Debate Aff 

Here is our framework.  Debating about us actually solving for these impossibilities is morally wrong when people are being excluded from this activity.  Therefore we are actually working towards trying to create a solution for problems we ourselves are inadvertently creating and escalating.  We must not debate with fiat but rather use this as our opportunity to discuss what we can actually do with regard to the other.
WE CANNOT SOLVE ALL OF OUR PROBLEMS RELATIVE TO THE OTHER IN JUST THIS ROUND.  THE OTHER WILL ALWAYS BE THERE BUT IT IS OUR INFINITE RESPONSIBILITY TO TAKE STEPS AT MINIMIZING OUR DISTANCE FROM IT.

SCHROEPFER ‘02
Temple University, [Helen Daley, Self and Other: Justice in Derrida and Piaget, http://home.att.net/~pcraar/2002/schroepfer.pdf]

What Derrida claims is that the other is absolutely the other and eludes any definite assignation: the other is not just in fact unknown, but is unknowable as such. Derrida thus generalizes the gesture of negative theology, arguing that its claim that God is wholly other should and must be said about every other, for every other is wholly other: 

When I say in French tout autre est tout autre, which is difficult to translate, this does not mean, as you say, inclusiveness. It means simply that every other, without and before any determination, any specification, man or woman, man of God, man or animal, any other whatever is infinitely other, is absolutely other. That is the only condition for the experience of otherness.  Every other is infinitely other. That is not a logic of inclusion but, on the contrary, a logic of alterity.18 

Far from a general commitment to generic alterity that ignores concrete relations with other persons, Derrida here points to a respect for every other as wholly other. This logic of alterity--that every other is wholly other--has important implications for what Derrida will say about ethics and responsibility. Since the other is always structurally and necessarily beyond what I can know, I cannot know in advance what my response should be, nor can I understand its limits or scope. My responsibility to the other is thus infinite and I can never adequately respond or fully discharge my duty.
A) Fiat Bad –– Debating with fiat disregards the real problems we ourselves are inherently worsening.  Most people who enter this activity act as if fiat is a rule and speed reading is the only language of policy debate.  This thought and the actions that accompany it are the direct causes of the Matthew Effect and White Privilege.
B) Ethics with Education –– The ethical obligation we have to the other here can not be dismissed.  We advocate fulfilling our ethical obligation to the other while actually believing in what we are advocating today.   We have chosen not to use fiat because us engaging in the game normally played and the limits imposed on perpetuate the harms we discuss.

C) Aff Choice––The Aff should be allowed to pick the framework because the negative can obviate 8 minutes of the 1AC by declaring a different framework.  This is unfair and undermines the educational value of debate.  There is no rule in debate saying the Aff must use fiat.
D) Burden of Rejoinder––The most basic requirement of the negative is that they have to disprove the Aff, which means they must respond to it directly.  Changing the framework of the debate does not disprove the claims made in the 1AC, it just offers another noncompetitive observation.  
Role of judge extension
ALSO, WHETHER IN COURT OR IN A DEBATE ROUND, THE JUDGE HAS A RESPONSIBILITY TO GIVE A VOICE TO THOSE WHO ARE VOICELESS
THURSCHWELL ‘94

Visiting Assistant Professor of Law, University of Tulsa College of Law, [Adam, ON THE THRESHOLD OF ETHICS, Cardozo Law Review, May, L/N]

The judge’s responsibility, then, is to the voices silenced by this representational violence, the individuals and groups upon whose backs the law is inscribed. The legal system, through the judge, "is called to remember its own exclusions and prejudices" (PoL p. 149). [*1639] Cornell cites Justice Blackmun’s opinion in Roe v. Wade 88 as an example of such an act of responsibility, because she reads it as interpreting the earlier privacy precedents in the context of "remembering what the general conditions of women were during those times in history in which abortion was disallowed" (PoL p. 149). The critiques being made by critical race theorists and feminists can also be understood as demands for the law to "take responsibility," in Cornell’s sense, for groups traditionally excluded by or from the law. Ultimately, Cornell’s concept of responsibility to justice demands that "justice be done" for the loser. This cannot mean that the loser gets to win, but it does impose upon the judge the responsibility to consider, with maximum seriousness, the harm inflicted by each decision [he]/she makes, and prohibits [him]/her from shirking this responsibility in the name of the harm’s inevitability. Beyond the judge’s responsibility in individual cases, moreover, Cornell endorses Derrida’s call for a "responsibility without limits," 89 questioning all received concepts of justice in the name of what and who they exclude.
A/T Education
1.  Education is inevitable; as long as we sit here and talk for a while we'll learn something.  Senses plus memory equals learning.
2.  Turn: The degree of education though is measured by how memorable something is.  We increase education more by how what we are discussing is not like any other debate round using the magical word fiat.
3.  They have no offense for why the kind of education they provide is better than the kind we offer. We provide education about our ethical obligation and create discussions around it.

4.  Turn: The education in standard fare policymaking that they provide is the kind of education that increases the problems we mentioned in the 1NC.

AT: Can't debate politics

1. No reason that kind of argument is necessary or even educational as a substitute to our arguments
2. We don’t get rid of all politics arguments.  We can still consider the effects of the critic’s endorsement as if it were a result of their demand.  All Politics DA’s where the links are based on public support are still applicable.

3. Turn: Cross-apply education. Since politics DA’s would now be more focused on public support links, the depth would increase on certain issues increasing the knowledge transformed into memory.

AT: Predictability

1. This is just them complaining. Just because some arguments are more common doesn't make them better.  We can change what is common and only having normal debates makes them less educational because they're routine.
2.  Make them prove why it is actually bad to be predictable.  Now take out their reasons that can be solved with them just doing a little more work.
3. Predictability decreases education.  Debates about more predictable things regresses to debates about as little as possible.

4. Crushes national debate: because predictability is local and if we only allow what's common here we can't compete on a larger scale, which would shrink the educational benefit of debate.  

AT: Not in the literature

1.  It is in different literature, no reason why their literature is better. Privileging one kind of literature over another is inherently conservative and arbitrary.
2.  Recent literature, e.g. law reviews, are increasingly dominated by considerations of discourse and performance.
3.  Impossible to measure standard, you can’t demonstrate the nature of “the literature” and they certainly haven’t.
AT: Need real world skills

1.  This argument only magnifies the impact in either direction, if we win fiat is bad this argument helps us.
2.  No historical support for students becoming policymakers.  The vast majority of debaters don’t go into whatever imaginary field they are pretending to represent and there aren’t any studies that expose the “true” career path of past debaters.

3.  Debates without fiat are education for folks who become policymakers to understand how language shapes policy and reality, AND for folks who end up doing other things.  Fiat debates only potentially help the few who become senators or whatever.
